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. PREFACE

Y

. - This project really began in the fall of 1974 when my seventh
graders began asking some local history questions for which I had no

answers. After promising to look into tht matte

1, I tesearched several

libraries dnd found no works written exclasively about Lawrence Town-
7 ’

ship. The students and
subject. 5

. *
I decided then to do our own research on the

i

f ®

During the first months we collected the available written-infor-

mation about Lawrence Township, exhaustifiy the local sources—town-
ship records, letters, old'ncwspapers. diaries, and church records. As we
“gathered each item and shared it with the class, a good framework for a

book began to emerge.

)

. The most exciting part of the project came in the summer. of
1975 when we start_c:l Interviewing many residents of the cGfmmunuey,
- people who were especrally coopérative. With two students accompa-
nyihg me at each interview, we recorded questions and answers on tape.
Then in June 1976 ‘my eighth grade published The 'Wilderness

That Became Lawrence. It was an amazing ‘succe

SS.

‘A community of less

' .

than six hundred people bought €ight hundred copies of the 156+page

’
book in three weeks.

v

o This guide is &n outgrowth of that pro;cc't,' Its purpose is to
provide feathers and other interested persons the necessary know-how
to undertake such a project. It is our story. Although in a sense 1t remarns
unfinished t.oday. I have suill used our local history 1n conducting many

clas§ activities, L

0y

It is my hope, that many more local histories will be written,
Projects of this type ca’g?bc one of the most exciting motivational tools
ever devised to enhance the learning and understanding of history for

<
both upper elementaty an'd secondary students.

. . ‘.,
This guide is therefore about kids—whose effort, _enthusiasm,
and hard work broughe it about. “To them, the studepts of Lawrence

School, 1 shall always be grateful. .

4

Finally, I would like to thank Claude Davis for his suggestions
and editing, Robert Miller for many hours of editing, and Diana Gearhart

for typing the manuscripe.

)
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| CHAPTER 1
INTRODUCING LOCAL HISTORY .

0

Local history is a narratve of people and of the communities in
which they fived Generally, 1t is a very small geographic urit of s(udy.
 focusing on ordinary people and .ueir significance. Because history too

- ofu.n is rcg,ardcd as the study of only famous people and events, the
ateracticn of local history 1s that it is very personalized It is the story of
one's otvn community—what happened there, why it happened, when it
happened, and who made 1t happen. For effective use in upper ¢lemen-
tary and secondary schools, however, logal history shauld not be treated
as a separate enuty. It should be integrated into the history curricutum.
Indeed, it is a parc of the state and national history.

o,
e

And :lomg 1t yourself, you find out a great deal about Americanp )

History, about the great transformation from a transcontinental wilder-
ness 1into the world's most powerful nation, from a primutive subsistence
ceonomy 1ntd one producing the world'gughest standard of living, from
a colonal monarchy (part Frénch, part English, part Spanish) into a
democracy where every individual, through the, ballor and freedom of
speech, assembly, and petition, has the night to a voice in his government,
from a rather ngud souety structured on European models into a highly

' flud souiety 1n which a man can 1n general rise according to his ability ‘

You discern this eastly and dramancally because you sec how 1t happened

(and who made it happen) night 1n your own community.'

Thus, local history 1s a microscopic approach to the study of United |
States history. As one undereakes tts study, parallels will emerge between
the two. For example, just as our nauonal history is ﬁlled with exciting ' K
dramas and great leaders, so is local history.

Probably the teachef's most natural question before undertakmg
such a project is Why study local history? :

Local history can be tied 1n yith national history, indeed there
1s no subject that does not have ws™parallel in the local scene. Early
poneer life, the development of industrialization, pbhtic.‘l campaigns,
sucsal 1ssues, and countless other subjects are mirrored 1n the history of

. alpost every village, town, aty, county, or state Once students see that
history 1s all about them, therr interest 1s unlimited.?

Indeed, it.does mouvate students It takes.them from the stage of lis-
tening about history to “doing 1t.” (See chapter 6, “Student Parueipa-

ERIC =~ 7 -
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. - ton ") By embarmng, upon a local history project, students’ enthbsiasm
will grow with each new dlscovcr) about themiselves and theirr commus-
mty. Many will devaop an interest in history. Localdustory encourages
mducnvc and deducuve thinking by tesung generahizatons of the national |

- scene against the local one and’ vice versa. * Teachers can use n for in-
structional-strategics The flustrative materials enhancé and enrich the
5rudy of United States history. In short, local history personalizes an
often impersonal subject. Thus, its study is readily jusufiable educauon-
ally Another aspect 1s its impact upon residents of the«communuty. For
example, as our project began to take shape and grow,*the amount of
community attenuon n received was amazing. Moreover, student enthu-
siasm increased in proporuion to that of the community. . g

This book gives & step-by-step account of the many learmng
situations we encountered ifour project. As Lhot Wigginton, the teacher
whose students prepareyd 7he Foxfire Buok. observed in s ingroduction
to that work, . 0

T ' El')f,:hsh 0 1ts simpiese definiton, 1s commumc.uion'—rcﬂch
1ng aut and touching people with words, sounds, and visual images. .

In their work ‘with phog_ogmph‘} (w‘huh must tell the story with as mucﬁ
mpact and clarity as :hc words), text (which must be grammaucally .
‘correct exeeptn the use of pure dialeue from tapes that they transcribe),
layour, makeup, correspondence, art and cover design, and selection of
manuscnp(s from outside poets and writers—to say nothing of related
skil’s such’as fund raigmng, typing, retatling, adewrusing, and speaking .. ¢ *
conferences and public mwun;,s——{studtnts] learn more about English
than from any other curriculum I could devise. Morcover, this curric- -
ulum has built-in motvatons and irmedace tangible rewards. !

11

A Jocal history project takes on the same aspects of wmmumunon
described by Wigginton “Thus, as students begin to dentify and work
with the local community’s past, they leave behind the traditional Amer-
ican hfstory classroom setting,

When undcrtaking a local history, the first aspect to consider is
the approach “There are several possible routes to follow, (1) epochal—
selecting a specific time perlod of crain the commumty s story, especially
one of great nmp.xct (2) topical—choosing a parucular area of interest,
(3) narrauve—mvolvm;, a chronological review of important events, and -
(4) biographical—con¢entrating on various persons who, 1n some way,
influenced the ccmmunity. The choice of a sutable approdch will help
avchid the mege accumulation of a group of unrelated facts.

everal variables will shape*the approach once 1t 1s chosen. First
. -

¢

. <

Q . , . T 40 : ' .
B ) . 1.




MC. , ‘_li"

@ >

+
’ 2

is the geographical umit to be studied 1f it 1s large 1n terms of population,
it may be well 1o linut'the project to a p.lrEAcular topic such as education,
religion, or folklore. ) .

The second vanable is any uniqus aspect of the community. Per-
haps an important natonal event took place there— the town Or area was
the site of a great ol boom or gold rush—or an important national figure
lived there. If so, 1t may be well to eoncentrate on that event or person.
Whatever the commuguty's area of uniquencss, it should make an ex-
cellent topic for a local histdry. .

The third variable that will shape the .1pprmuh 1s the matenal already’
whitten about the commumty. A tnp to the logal hibrary should answer this
question. If something has been done, can 1t be added tw? Don't feel )
discouraged if 1t turns out that a great deal has been written about the
community. There will be some topic not yet covered.

The fourth varable to consider 1s the interest of students. Perhaps
a Lcrtam topic or cra s especially appealing and intefesting to them. If
s0, this 1s a logical approach to bq.,m with.

Finally, to a large degree the most important variable wil] be the
availability of historical sources. In the beginning stages of the Work, it
may be necessary to alter the approach in light of these sources. !

Local history proyects can be oné of the most exciung and useful
miethods of instruction ever devised. Indeed, the only limitations are the
imagination and creauvity of téacher and students. Whether the area to
be invesugated s urban or rura'l however, the variables remain the same
. Regardless of scope and approach, the end pyoduct of the project
(book pamphlet, arucle) may become a stepping stone to other useful
purposes. “A book of local listory can become a supplementary history
text, for cxamplc It should al§o be noted that the end product aced not
be something 1n written form, the historical process may lead to several
different types of acuvities such as awhovisual présentations. In face,
many followup actvities can result from the project. These and others
which may be arried out during the various stagds of the research, are
discussed in a ‘subscqucn_t chapter. ' '

. ' KEFERENCES
Franas P Waisenourger. Obio A Student's Gurde to Lowalized Hitory (Nuew Yu& Columbia
University, Teachers (,()llcg:g Press, 1965). p v
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CHAPTER 2
STARTING THE PROJECT

Setting the Goals

As often quoted, “The longest journcyTscgins with a singi? step.” .
Selecting the topic(s) for the local histéry project can be-a very difficult
ask. Before starting, one must ask some basic questions. The first ques-

/iion, “What is this project trying to do?” adds direction for the amateur.
historian and leads to goal setting. For exampie, a classroom teacher may
respond that the class's purpose 1s to research a lecalized area of history.
Closely related is a second question, “What is the point of this project?”
The point may simply be to stimulate students’ interest in history by
encouraging ‘active involvemene in “the historical process n theirr own
area. And finally, “What do we hope to accor.plish?” The answer o this
can_be stated in terms of a behavioral objective: “As a result of our
projegt, students-will be able to research public records.” .

Thesé responses will provide the teacher with some general dy-
rection for the project. The questioning is thus important for focusing
attention on the obj'»:cdvcs. It may also be true that the goals can chafmgc
in light of the variables, discussed in the previous chapter, which tend

-

to affect and shape the project.

Selecting the Topics .

. After setung the goals, it is time to decide upon an area of local
history to study. There are two different. approaches to this selection:
(N choosing topics from a general outline of local history elements and
(2) brainstorming areas of local interest. A discussion of both methods
follows. It should bé clear that regardless. of the method chosen, the .
. result will be to set one “on track” before researching the project. .

. Q ! . ) . 11 1? .
P .
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General Outline

I found Donald_ Parker's Local History: Hou to Gather 11, Write
It, and Publsh [t an exéellent resource for anyone interested in local
history for any reason. Parker provides an oudline for researching and
wring locaf hustory which 1s extremely helpful 1n selecting topics The
_outline (reprinted 1n Appendxx ‘A) gives a very comprehensive view of
“sthe elements of local history, as indicated in the following skeleton

.

Geography and Topggr:’xpf]y )
Il. Antiquities—Indians
11I. Pioneer Settlement

.
-1V..Etonomic Developments \

V  Political Acuwvities
V1. Religious Developments
. VII. Population History
Vl‘!l. The Family
IX. Education )
X. Newspapers, Periodicals, and Libraries
\ X1I. Social and Fraternal Organizations9
XII. Other Cultural Acuvities: The Arts
X {1l Science and Technology
XI1V. Law
XV. Socual Problems and Reform
X V1. Recreation
XVI. Folklore! 3

g

These bastc topieal areas are useful to start a local history investigation
Parker then breaks down cach general topicTinto specmllzed areas of
inquiry within the topic. No doubt some of the topics included will not
be applicable 1n some situanons. For example, there may be no infor-
mation availlable on cestain subjects or there may not be ume to explore
otherss Perhaps one topyc had a great impact ‘on the community If so,
it may be advisable to limit the study to this. Or if the class 15 espeaially
interested 'n studying certain phases of a topic, these may be the best
areas to concentrate on, W hatcvcr the particular situation may be. teach-

‘
i
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ers must determine the most fedsible ard appropriate topicts) of scudy
for their students.

Brainstorming

‘The second approach to selecting the topic(s) for study, is a well-
devised teaching tool for promaging student imagination and creativity,
In brainstorming, the teacher introduces a topic or question and en-
courages students to think up as many ideas as possible. The keynote o
this thethod is quantity. All ideas are considered acceptable and written
on the chalkboard. From :his quantity will come the quality of ideas
desired. ’

Brainstorming local history involves a free and open considera-
tion and discussion of all ideas. To stimulate this activity in the classroom,
the teacher may initiate ideas in several ways. One method is to find
material already written about the local area and present it to the class
orally or in written form. Usually students will find it interesting 1o
discuss hometown matters because the information is very personglized.
Questions that may arise from this type of materal are unlimited® For
example, the teacher may ask szudents if they had any relatives in a
particular relevant event. Following the open discussion of various topics,
it is logical'to proteed with the question “What doesn’t this arucle or

‘oral report tell us?” This is a way to select idezs based on student interest

and inquiries. Indeed, it ppens Pandora’s box for further discussion, and
also establishes the basis for the project. namely, the topicts).  *

Another way for the teacher to stimulate such.a brainstorming
session is to relate national history to local history. For example, 1f a
class is studying the Civil War in American history; it is very easy to shuft
the fqcus of an event to the local scene.

The teacher can also initiate local history brainstorming by asking
leading‘questions such as “If out history textbook were on local history,
what'would the chapters be about?” Or “If we were to teach others about
our local history, what could we tell them?” Questions of this nature
tend to bring out student knowledge of their community's past. In” ad?
ditlon, they point out student interests 1n their local history.

In my own experienge, the brainstorming method was parucularly
effective in the ¢lassroom. Student response was enthusiastic and the

-

, discussion was very productive. In answer to the query “"What qyestions

can we ask about our local area®” typical replies included the followsng:
‘9. LT b
“Who were the first sectlers here? Why did they come?” “When was this
school butlt” Where was the first school? What subjects were taughe”
' ¢
Q 13
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“Did geography affect the setdement of this area?” “When did they start
the volunteer fire department”” “What kinds of jobs did people have in
carhier days?” “Who were some of the heroes of our communty " “How
did our township get 1ts name?” “Were there any churches which aren't
here any longer”” Literally hundreds of 1deas and questtons can anse

~ . from-this type of discussion. After | listed the comments on the chalk-
g board. the dass searched for a way of orgamizing them 1n this manner,

4 .
the essence of inductve-deductne reasoring, the dass arrived at the
following generalized topics .

. 1. Government
“~—_—" 1. Educaton ,
1. Early History and Sctulement
1V. Local Organizauans ~
V  Economic Development .
)’
VI. Rehgion
ViL. Folklore .
VIiil. Personaliues
IX. Contemporary Commumdy-
X. Geography
X1. Unusual Circumstanc &
) X Miscellancous - .

Then we spent more ume focusing on what each secuon required

and devised a rough outhine 1in each aategory as follows
I Government
A Early form of local government .
B Egrly pohucal leaders
+  (, Genceral operauon ) .

D Present form of local government p

This brict vuthne of g?n ernment gave some focus and dirccuon o stu-
Jdent etforts. Through thar own method, my students determined what
they should invesugate 1o this area. Much of what they wrote about
township government came from records of proccedings they researched.
Students pored over pages of minutes from the post-Civil War era to
the present day In addion, they taiked to wwnship officials about the

ERIC = : -
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role of local goverament 1n the community today. QOther classes, of
course, may add many mare elements to this topic. It s Importﬁnt to
keep 10 mind, however, that ap outline may grow larger or sma

ern
light of specific research. .
1. Education .

’ . A. Early schools

1. Locauon

2. Teachers

3. Curriculum—subjects taughe )

-ts Extracurricular acuvites

. 5. Transportation :
6 Fin aang
B Organization changes and consolidations

! C. Present organization and admunistrators Co

Education has unde g,bne many changes from the one-room schoolhouse
to the large consolidated school. Because it tends o be the one common
expenience for all people of a loecal commbnity, most of whom remember
their schooldays information on this topic 1s relatively easy to obtain
and verify Most students find it a particularly appealing subject to 1n-
vestigate My class spent many hours rescarching board of educaton
meetings as well as interviewing retred school eraployees to.discover
how things had changed in the schools. Students especially enjoyed sto-
ries of how teachers used to “keep school.”

I Early; History and Settlement

A. The first setders

1. Mouvation for immigration
Character sketches

3. Hardships
4 Sl-ttling steps

B. Role of Indian's

C. Famous events

)

The 1dea here was to gain an understanding of the background of the
early settlers and the problems they faced. Earlier histories of the area
can be particularly revealing. Often they contain character sketches of
the more colorful local personalities. In addition, the commumty may
have been the site of an event of historical significance. As a result of
their research, my students discovered that the first children's home 1n
the state of Ohio was established in our township.

L195
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IV. Local Organizations

2 "<A. Types ? . .
. B. Functions < ‘
\%\C Leaders
D. Relatioh to the community - .

I
In this area students identified and explored civic or non-¢ivic-related '

groups that had an.impact on the community. The topic may include the
development of a voluntcer fire department, for example, which can be
easily traced through newspaper accounts and/or minutes of meetings
kept by such volunteer organizatigns. It may also include groups that
have disappeared from the local’s¢éde after making'$ome contribution.

V. Economic Development - .
A. Role of natural resotirces

B. Effect of location . -
. C. Agriculture ’
. Main crops )
2 Farming methods and lmplements
3. Livestock ... .

D. Manufacturing
Early industries
2. Local resources for industry
* 3. Occupations '

Dependingon the local area, this category may be broadened extensively
to include the role of.labor unions, maritime activities, and other eco-
nomic activities that may have affected the community. Here, especially,
it 1s important to devise categories according to the yniqueness of the
particular. area. For my own claSs, an oil boom greatly influenced the
community, Therefore interest centered upon that aspect of economic
development We found that at the time of the oil boom thousands
converged upon one area of our township. As further evidence of this
ecSnomic boom, a resident offered the class several old pictures of the
areas showing the tremendous temporary growth.

»

VI. Religion

A. Early churches and denominations
B. Effect on social and moral life

C. Contemporary churches

: 1617.
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Religious groups tend to exer: a great deal of influence in many com?
munitie§ The real task here was to determine the effectof religion upon =~ 7
the lives of the people. From church records my students explored the
history of caeh church in the towrship. As members of the various”
congregations, they were cxtrc;nely interested in gathering this infor-
. mation [t included detailed accounts written by many clergyrhen about

the problems they faced, many providing an interpretation of the period.
~For exampie, “Whiskey was the motive for power, bath. for men and

boys accidents were common. . . . 1 found slavery and intemperance

my most formidable foe.” : .

VIl. Folklore ’ Yl

A. Supcrstuitions
T . B. Stories passed down

C. Name derivations .
*

This category may have some fascinatng avenues to explore. Nothing
tends 1o stir the minds of creatve students so much as focal myths
-surrounding certain structures, or geod ghost stories. Another area to
anvestigate is the orgin of local geographical names. In this area, perhaps
- more than 1n any other, my class heard many interesting stortes. One
story, for example, concerned a creek in the central part of the township A -
which originates in a acarby community mentioned 1n early county his- .
tories as Morse Run Both the creck and the community took their name -
' from a local manufacturer. According to the story told by a retired
teacher, the name was changed to its present form——Moss Run—because
the community of Morse Run was a station on thz'Underground Railroad
during the pre-Civil War period. It became well known among. the slaves
escaping by the railroad, and their southern dialect chan[zgrd.the pro- - u‘
. nuncation-to “Moss Run,” and this name ‘stuck. ’

- . L]

. VIll. Personalites
-~ .
A. Famous and infamous
B. Most remembered .

In this cdtegory Student/S focus on the people whoHitve had an impact
upon the community Indecd, one approach to the study of local history
ts to rescarch and prepare biographical sketches of the famous and en-
during personalities of the area. For example, my students were inter-
ested 1n learning about a woman who served as the admimstrative head
of the township schools for over 30 years. They heard many stories of
her dedication, concern, and often fiery temper. The students also dis-
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covered that the township high school had the first female coach of a
boys' varsity basketball team in the state of Ohio during World War 11
Now reured and hiving 1n a nearby community, the former coach gave
the class a picture of the team and provided interesting accounts of her

a

coaching style.

1X} Contemporary Community
A. Major occupations
B. Private businesses or corporations
C. Recreational facilities /

>

This category can serve as a valuable historical reference for the future,
its aim 1s to describe ife as it 1s lived today. This is probably the easiest
topic to reSearch,because the people and records are readily available.
In researching the contemporary community, however, one is inevitably
drawn to the past. For example, the current owner of a general store in
our township, located 1n the community of Dart, was able to share with
my class information about the history of the store and its previous
owners from the nineteenth Century to date. He also told us the story
Pehind the community name. In 1905, during a discussion of a name for
the post office fseveral birds “darted by.” Hence the name.

. [

y X. Geography
' A. General landscape -
B. Natural resources
C. ‘Climate
D. General effect upon the commumty

1
|
\
In many regions, geographical conditions have played a major role in
the settlement of the area. Some settlements began near an important 1
Body of water ¢r m. :ral resource. Given a particular location, the set- |
dement evolves with certain social and economic results. After studying l
township maps, my students wrote essays and discussed reasons for the
settlements in our area. ‘

X1. Unusuial-Circumstances .
A. Natural disasters
B. Major crimes or scandals
C., Tragedies

2 L]
This arga sovide 1deas for researchers who wish to explore spec-
,tacular heauane events.of their local history, In some cases, the nature
of a parucular ¢vent or tragedy can influencethe very structure of the

’ 1
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comyhunity. Often these events may be heartbreaking, bue residents

" canrot forg(.:t them. For example, because our township 1s intersected
by the Little ' Muskingum River, it has c§perienccd three major floods -
in its history.'Townspe(;plé supplicd stories and pictures of the resulting  *

devastation in the community, for our local history project.
I do not recommend a task of such enormity for the beginner,
My strdents spent nearly two years researching these topics because the
scope of the project was so extensive.

Determyning the Specific Area‘and Scope

.

The two approaches that have been described provide for a free
discussi0n of ideas and categories leading to the selection of topics. With
an assemblage of possible <opics for research, teacher and students are
ready to move to the next step of the prodess—"What does one do with «
these subjects of logal history > The answar to this question determines
the speaific area and scope of the project. Several options are available
tO the class Obviously, one is to limit the study to aasinglé area—for
examrple, the history of education in the community or some sfriking
qvbnisuch as the big oil boom of 1880. Or time may be an important
factm‘(o consider It would be foolis: t investigate a commumty'sentire
history\in one year. I was fortunate enough to have the same students
every day for two years, a situation that allowed a much more-extensive
study Whatever the scope of the topic(s), consider the amount of time
available for conductng the project. .

Another option is to have different-classes takc_,sepasrate areas to
study At the epd, cach class can compile jis work. In a small school, a
self-contained class can compile and write on a topic for the year. After
several years the different sections from several classes can be compiled.
In larger schools, of course, several classes can work on different subjects
at the same time It is especially helpful to gain the cooperation of other
teachers in such cases For example, an Eg‘;hsh instructor might take a
class to investigate religion in thé communityyd history class might study
education Then, at the end, the work of the various groups can be
combined. ‘

<

. 'Still another possibility 1s the individual or small team term pro-

E

ject, with each person assuming responsibility to rescarch a single topic
R *
or part of a topic :

-t
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Again, & renunder that although this discussion coneerns a final -
product in written form; alternatves o a written iocal history exist and
are dis&usscd later in this bapk isee chapter 7). In additon, the scope
and suBfjects o1 the project onginally chosen may very well change
light of data found as the research progresses.

At this pomnt, when the goals of the project have been set, the
topies chosen, md the scope determined, student enthusiasm should be
high. Now 1t 1s ume to take history from the realm of discussion o that
of acuon. The nexe step s probably the most exatng of ali—researching.
Like detecuves, students are about tw find dlues and answers o the,
questions poseid. Many unanuapated discoveries will come forth. If therd
s one thing to be fearned from rescarch, 1t s o expect the unexpected
The class is ready to start on 1ts adventu.e!

. REFERENCE
. Donald Dean Parker, Lol Hivtornn How to Gather 1t Wrate Bt wnd tpehlih b iNew
York Socul Saence Research Counadl 1930, p 103

CHAPTER 3
RESEARCHING LOCAL HISTORY

Rescarch, the real thrust of any local history project, can also be
the most exaung part. 1t s the carcful mvestiganon of faces about the
arca under exammaton Historiaal sources of information fall into two
categories. primary torginal) and sceondary Primary sources are first-
hand records or accounts. Although they arc usually more acCurat: than
sceondary sources. they may be more difficult o evaluate Secondary
sources arc often a more fimshed produgt derved direcdy irom primary
sources. However, one must exerase caution in using sceondary sources,
1

for they may mcdude a buased interpretauon of the ongmal facts For
example, mn rescarching educanon in a lodal arca, a primary source of
mformaton would b¢ past board of cducatuon records of proceedings
After examining these minutes, thé¥scarche, would make concdusions
about cducanienal deasions made, money spent. and so f(){tl\ Supposc,
howcver, someone had dlecady completed such aniny csng.lgtj‘n and writ-

ten about 1. This work would represent a secondary source” Upon com-

o
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parng the two sources, the rescarcher mght well find ;omc of the cop-
ciusions and interpretauons of the sccondary source different from her/
his own In such mstances. when addigonal secondary sourced are avail-
able, 1t may be advisable to consult several of these. Regardjess of the
source that may be used, however, the mformation needs to be orgar‘?lzcd‘
and evaluated Chapter 1 suggests guidehnes for this process, as wéll as
1 for ﬁd«--mlkmg The purpose of this chapeer is to provide the reader with

¢
.

+inforraaton on’the sources of local history o

. 1 Libraries -~ . .
The first step should be a visit o the local Thbrary, where the
librarian will probably be the most important resource pegson for the
project In most cases, material about the local arca will be avatlable
because a large’ number Of county histories (of varying ¢iliber) were
written 10 the late mngteenth century, Many bf these publications were
commercal ventures which required people to pay for thor snclusion 1 .
the work They can.*however, be a valuable source of Tocal information.
For example, in stud ying a township | found a county history p{lblzgi‘wd
-in 1888 which contaned only avery shore section ¢n the towhip. One

paragraph mentoned thar the fiest chiddren’s home 0 Ohio had begun

w 0 the Jocaliy, Ths. wias a tremendous revelaton, as the fact was not

commonly known 1n the community and 1t gave the dass a parucularly
dramatic event to pursue. Tgucoumy history thus helped focus the study,

CIf there s nothing in wriung adpout the local area, do not be
discouraged. The lack of a history may provide the mouvauon and en-
thusiasm for students w do oné of their own, )

After the first.stop at the local library, the complete and wirtten
_information gathered there shoudd provide deas for further research.
The following pages discuss the remaiming sources, together with infor-
mation on where to find them and how best to use them,

= Historical Societiegb
AY

There are maiy local, regional, and state historieal socieues. Each
has gencalogical and historical research. inaterials avatlable for use, al-
though the typ and quantity may differ from one.organizau n o an-
other Most suie historical soaetes have library facil:ues which, for a
small charge, vl usadlly supply the information avadable 1n therr records
‘on a particular person. The important sources o be f(mnd" in these
collecuons include federal census returns, military rosters, published
family histories, genealogical periodicals, newspapers, maps, atlases, and»

> . . 21 0
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directornies. RLSL-H’Lh(.‘l'S can use the materials auordmg«o need Inmany
cases, the officers and members of (he associations are also very hepful
1n providing informauon. Oftenumes, these people have private (dllec-
tions of material which they ar‘e‘willing to share.

" Public Records .

Pubhc records, are p.lmcularly useful in nvesugating local go\;-
ernment. Most townshnps are governed by a board of trusteés which can
provide all the past records of proceedings. Before researching the rec-
ords of any vrganizational body, however, 1t is i.portant to know how
the group funcuoned, otherwise 1t 1s Jjfficult to understand its records.
Therefore it can be very helpful of, before gong through the township

records, part of‘ the class meets with the trustees for ap explanaton of |

their operations. Then, these records can be very informative.
*  Recerpts and disbursements of public funds over the years give
an indicanon of the cost of g government. In addition, various ordinances
enacted in the past can offer an 1dea of the kind of problems the com-
munity expenenced duning a particular period. For ey mplé, the type of
pumshment speafied for certain cnmes can provide information.con-
cerning what early anzens considered “serious offenses.” Certain laws
stull on the bouks may also afford some surprises—such as the Trentog,
New Jersey, ordinante forbidding sheepherders to wear false faces while
driving therr charges through town, or the Kentucky law holding aperson
neghgent who walks behind a mule without speaking to the animal.!

2

There are around 81000 unns of local government with assorted ==

names, Janes, and structures within the fifty states Not all of them
" keep tharr records permanendy, or keep records higtorians are likely o
need. The most relable dlues for the researchers must be based on
practices withnn a given state.’ )

Some of the more common public records—not al} found at the
local level—inddude land transactons, vital stausties, judicial records, tax
regords, marniage records, tide deeds; census records, local laws, and
military records. Depending on the arda and intensity of the investigation,
it may be necessary to use gome or all of these materials For most
purposes, however, local township records are sufficient.

. ' Schaol Records

These records are necessary for any basic mvcstiganon of loc
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idated Laboriously, the class went through all the minutes, which were
found 1n the present board of education officc. From these records, the
class was able to idenufy the many personnel employed during this ume.
In addition, policies passed by previous boards showed many changes
over the years. ‘ A

Students particularly enjoy researthing yearbooks, angther type
of school record These publications not only offer many pictures of
interest, bat, they provide accurate accounts of athleuc records and out-
standing school functions.

. Business Records ¢

- Not only d% business records show the local historan what has
taken place, but chrough the use of such records he can follow the
relauons of business and government, trace the nise of credit insutunions,

and give the history of Labor '

"Business records can range from those of very large COMPANIES s
t those of small general stords. They may be hatd o find, however,
since owners of businesses bften changé and records may be lost or
destroyed Small famgly businesses dP®more likely to have useful records,
especally if they havg been established for many years. Such records are
valuable for learning ¥bodt the buying h.ll)il‘s of people during parucular '
time periods based on the Ttems they purchased. Price COmPpArisons can
also prove very . -vealing. Qverall, these records provide a picture of Yhe
lowy economy. )

' @ S

- C Church Rwecords :

Another obvious field of investigauon 1s the rehigion of an area.
Not only do church records prove valuable in this ryspeet, but they can
also provide informauon about loca issues and”feelings at parucular
times Many local churches have vagy old and well-kept records, although
the information and organ.Tz.mun of'cach set may differ widely. All church
records, however, should contan informauon on membership, births,
deaths, marciages, and expenses.. .

What proved most valugble o my students were notes made by
variouseministers  Several were written 1n duary fashion, noting the cu-
rious happenings of the time Qne of the more mtcrcsung;;luoums came

from one mimister’s memonrs writzen 1n 18§ ¥abou, the people, hving 1n ~

log cabins, who were mouvated by whiskey power
y

I tound slavery and mtemperance my most tornndable foes .
. ‘ I
There was now great work to be done. to combat trrehigion, skepuasm,
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. and ur.ondiaonal saivanon which n m.my.parts of this region then
prcv.uu.-d
,The authur fu’ter related a story of an attack by a pl.mtatmn owner 1in
V lr},lnl.l (nu“ West Viezima, acruss the Ohio Rive r,&um his home) who
accused lim of stealing siaves.! vod example of a
historic source sllustrating a wide range of loal oprnsons and feelings.

This record was

.~ -

Newspapers and Periodicals

In their sunplestsense, newspapers are diaries of a particular

commuynity, mlrrurmg\jn daily life of the ptwll' A word of waution
may be necessary, however, when umm, them Qs a rescarch source, As

Thomas Fele notes, n.wspaper publishing 1s a businuss enterprise. Ad-

vertising hescfore p|.l)S an .mportant thml role, Thus, “As a reflec-

uon of commumey hife and actitudes, mwsp.lpdrs tend o be limieed by

0

. the wlerance of advertising.;” This caution 1s not meant to downgrade

-
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the mportance of newspapers as & historical source—they can provide
a weaalth of information—but it should be kept in mind.  »

, Many librarians ha¥ local periodicals on microfilm, The
paper office may also have similar records In my own communt
major newspaper, which has all 1ts back 1ssues on microfilm, going back
to the r:1l>h“t of the mincteenth century, permitted the cass to pse the
mucrofilin and scanner at the office.

Since newspapers serve o wide area, they are usuful for checking
varwus cvents learned about elsewherc. bg.mmm, a local journat may be

casier and faster than scanning all the old files 1 other sourees, b.uulusu
so lietle of s contents may deal direeely with the community. For ex-
ample, my dlass learned from the couney istory thae a large o wel) had
been discovered on school property in 1870, Using this information,
students found & much more detaled description in old ncwspaper ac-
counts. A similar usc of the newspaper came. when stndents were sub-
stantiattng anformation from another sourcghat a local citzen had been
the U.S. Ambassador to Russia during World War 1. A student who
wrute the State Department inquiring sbout the man recerved a reply
giving the dates he servad as ambassador as well as informaton that he
died in a local hospital in 1945, As a result, students found an obituary
on microfilm with a wealth of information about the man who previously
was known only as a former ambassador.

Newspaper adverusig can provide data on the type of goods sold
and the prices charged during any given ame period New spapers and’
periodicals publishad o an arca also afford an caecdlent insight nto the

r'S
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various attitudes and ssues of the day. If dime s imited, an alternatve
use of thes¢ publications s to prepare a random samplm.a., to read for
ideas, pictures, etc.

1
Personal Papers

Personal papers, consisting of diaries, family letters, notes, memos,
s ‘rapbooks, can provide very vivid and rich accounts of life 1n a com-
munity For obvious reasons usaally they are not readily avarlable. How-
ever, this may not be the case once alocal history project Becomes known
to the members of the communizy. A surprising number of people may
come forch with such materials once they are aware of a dass project.
le g is important to nvolve students as rescarchers an the discovery
of these materials In my class, for example, the great-aunt of one student
had taughe forty years at the school and had kepe an accurate account of
many important events that occurred duning ker lifetime. In addinon,
she had compiled stoties told her as a young woman by (o}lmumty
members who had long since died. When she heard what the class was
doing, the sister of the teacher gave all of her personal papers to the
student These papers proved tosbe a rich sour<e of information, helping
establish dates and providing many cheracter sketches of earlier residents.
This is only one example of finding and using personal papers,
others were forthcoming as our research continued. There is a hule of
the detective in everyone, it seems—students not excepted. When mo-
tivated, they will dig up diaries and macy othes old personal papers. And
in addition to adding to the class research, they will discover. many 1n-
tereseing things about their familiés” past. One student came to dass one
morning with an old paper saying, “Hey, Mr. Mahoney, | found out my
gfcat-grcat-grcat-grandfathcr fought in the Civil War and we found his
discharge papers.” Needless to say when studying the Civil War that
year, the student’s interest was unparalleled. g .
Again, many of these 1 aterials will bé forthcoming as (?vc Class's

enthustasm rubs ©ff on the entire commumty. Ofezntimes leads such as

“Mr. Smith is supposed to have ... will turn up. Make it a point 1o
contact such individuals. In many cases, these leads will pay great divi-
dends in terms of new information discovered. Also, remember to obtain
permission to use any information found in personal papers.

. Physical Remains

Physicai remains consist of virnfally every thing that would be left
if people were o disappear from the carth, One could easily write a
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hystory about the many structures i 4 community, accompanied by fas-
anating stories telling why they were buidt, who built them, and what
their use was The physial remains that my dass rescarched were old
items owned by local residents that were brought o our attenuon For
example, one elderly resident of the community had an antiquated mow-
ing machine. On a visit to hus farm, students took pretures of the machine
and taped an explanation of 1ts on;,m.ll use. This 1s one method of
researching physical remains Because this source 1s atmost unlimieed,
however, a deasion should be made whether such items will fit into the
scope of the project. : P

Another example of the use of this source came from an old
newspaper artcle about Lewts Wetzell, a famous fronuer scout during
the* Revolutionary War pertod who spent 4 great deal of tme in our
township. The articde desenbed a cave Wetzell used to hide 10 and gave
tts location. One Saturday mormng shortly after reading the arudde, sev-
eral students hiked to find the cave. They found it lugh above the Liede
Muskingum River and were fasainated by the view 1t offered—a perfect
place to hide for observing acuvity on the niver. The students took several
pictures of the cave—one the view of the Litde Muskingum River which
later became the cover of our local history book Such materal serves
10 add to student enthusiasm.

Another type of physical remains 1s architecture Building design
and style may provide ideas on the town's development.

Cemeteries and Genealogy

Visiting cemeteries can supply the class with a method of date
vertficanon as well as an interesting experience. This research point
comes later when students know more about the people of the com-
munty. Hunung the tombstones of the carly settlegs of the area can be
exating. Eptuaphs often include odd or amusing’inscriptions such as the ,
following which was used for advertising by an carly local ciuzen

‘ Here hies Jane Smita, wife of Thomas Smuth, Marble Cutter This

monument was erected by her husbend as a tribute o her memory and

aspeamen of his handiwork Monumenes of this style are two hundred

and fifty dollars

Another of 4 more amusing nature found by a rescarcher read y

Underncath this pile of stones hes all that's tete of Sally Jones
X{LI’ naml was Lord, it was not Jones, but Jones was used to rhyme with .

Q\ (&)
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Whle such epitaphs may not offlr a wealth of information, they
do serve as interese-mamtaining devigds. Other inscrgpuons. however.
may provide informaton on the manger 1n which death came o many
people—such as a great flood or epidemic 1n a certain year.

And, of course, students may use tombstones to establish facts
about thar own genealogy  Visits to cemetenies often lead to the dis-
covery of missing names and dates of scudents’ relauves, At the start of
the prorce. have cach person stare a family tree. In addinon o helping
students discover cherr past, the informaton they find can often help the
créuy): class 1n thy research process A final note—the more the dass
acaviues relate to studenis’ personal Inves. the more student interest and
enthustasm will be maintained.

Maps, Atases, Gazecrers

Maps and‘étlascs can asststin determimng the effece of the physical
landscape on thCrommunity’s sctelemegt and hivelihood. Adases in par-
ucular often contain historical smtchms of value The county enginecr’ss
office: should have a basic map of thearea, which can ad 1n locaung
unfamibar places Although 10 many cases carly maps may be just sketches
of the area, they can be extremely 1nformatne when compared to current
maps Map interpretanon by studcpts «an supply vanied insights into the
communuty over 2 period of ume.

An excellent source of historical daa. gazeteers are of a different
nature from maps and adases. Formerly called émigrant direcones or
pocket registers, they are geographigal dicuonaries or indexes. They are
of immense value 1n fixing local names and providing details of ravel
routes. commodity prices, and fare rates They are often found n the
collection of the historical society . "Gazeteers may also indicate name
changes in certan places. Discovering the reasons for such changes can
provide numerous examples of lucal folklore. Paracularly 10 rural set-
tngs, many roads were commonly known by names not given offiaally
‘onmaps In such tnstances, students might make a map o indude in the
project.

Pictures and Photographs

A good picture 1s indeed worth a chausand words! If chere's one
thing mostpeople ¢njoy, 1t's looking atold p}mmgmphs. The local istory
project should indude many  Beyond th face of enjoyment, however.,
photographs serve as an important historical sourcc of nformanon—chey

are records of the way people hved. Quite a few of the photographs
g
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students colleet will be of remans that no longer eaast, therefore they
can someumes help sette locaton arguments.,

Picture collecuons can come from a pumber of sources—private
cituzens, historical socseties, churches, schools, newspapers, Usually, local
institutions are espeetally gencrous in lending photographs and granung
permission for therr use. In addinon tw such collecuons, students may
take pictures of therr own for a speaal secton pn the contemporary
community This part ot the project should give interested people 1n the
future a good historical perspectne of the present period.

Pictures can also provide a great source of expressiveness that
may be lacking 10 a literary sense. Furthermore, by comparing and con-
trasung photographs, studcnts can gain a sense of humility and appre-
ciation—as they view the community's situation as they know 1t 1n the

< present against what 1t was 1n the past.

Every local history project will benefit from making pictures an
integrel pare of the scarch intp the past. A final note—remember not
only to tak;.cspcually goud care of pietures on loan, but to vbeain the

,owner's permission to reproduce those to be usul.in the project.

Oral History

Most siiply. this souree consists of indivluals relatng therr ex-
perenees, deseriptions, remimseences, or accountsof general or speeific
events of the past. Recorded for future use, the oral interview 1s a means
of faulicaung the accumulaton of historical material. Tt is not extremely
techmeal or expensive. In our project, the only expense was for tapes
(which can be financed by fundraising activities such as schodl bake

*sales). .

The historian’s role has many facets, nvolving research, expla-

. - \*J
nauon, and inwrpretanon of sources. To accomphish these tasks, the ]

historian uulizes the wols available—written texts, primary and second-
ary sourees, records, and many other matgrials such as those dgscribed
in the preceding sgenons. Those who do a local history, of course, use
many of the same sources. But the most important wol 1 the local
project may be vral history. Historians are constantly seeking the role
of motivauon 1n their study of the past” Given a set of facts, they wend
to speculate on the why—in erms of modern scholarship or what they
believe the mood of the period to have been. This is a necessity, because
1n most cases they were not there on the seene. Oral history can lend
greatinsight into the why of many past oceurrenees, because the people
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who are interviewe ! have often hived the events thatare to be interpreted,
Thus they can clanfy the faces that are known and add color and detail
to them. . '

For most purposes, recorded nterviews with auzens of the local
arca are indispensable These tapes have many logteal advantages and
applicauons  First, the recorded 1nformation supplics a vast wealth of
data not obtainable clsewhgre. The interviewee helps ope collect knowl-
edge of the past.

Second, the people interviewed may add much detal to those
events about which something 1s already known. For example, from
public records my ::adents’knew that the first high school was built 1n
1925 1n the central part of the township. They could have accepted that
fact and-let 1t stanya alone. When interviewing a atizen, however. they
found out not only who donated the land, who the teachers were, and
what subjects were taught, bue also that later another bullding was rented
behind the school ard a telephonc line planted between the two buildings
for comminication Oral history provides many similar examples of a

. simple fact being built upon and bécomiag a story itsclf.
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Thurd. education needs the support of the public. Students and
teachers going out 1nto the community o collect information can bring
the school and the pubhic together. People are glad to help, especrally
many af the semor Grizens Although not necessanily an aim of the project
andfor the interview. a successful public relations program may be an
unexpected result. ) .

Finally, and most important ‘rom personal observauon, 1s the
effect of these acuviues on students. History suddenly becomes inter-
esung The grandfather of one of my students was the leading scorer on
the township's first basketball tcam. The great-great-grandfacher of an-
other won a medal az Shiloh, and, sudenly, that student wanted to know
more about the Crvi War Local history was a microcosm of our country's
history  But now, students felt a part of that history because their ances-
tors were parucipants. They began o realize thae history is not just
famous places, names, and dates to be memonized, but the study of
everyone's past And they began to reahize that everyone's forebears
played a part i our hefitage Indeed, they experienced an emergence
of pride 1n their past Pethaps one student sad it best 1n an evaluagon
of our p'ru;cct when she \‘vrotc. ... Even though a certain area 1s very
small, it can sull become a very important part of someone's ife.” An-
other wrote. "A place full of good people, with kind hearts. A place
where people can be proud of who and where they are.”
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Methodology of Oral History dﬁ.

Perhaps most important, at least for future classes, was the meth-
odology 1 arrived at 1n doing oral history. In fact, much of it wag trial
and error Most histotians who conduct oral histories tend to use one
of two approaches autobiographical or topical. The final solution may
be a mixture of both. In the autobiographical method, the interviewer
encourages the intefviewee to speak freely of his/her experiences. The
advantage.is that the person may disclose information the -interviewer
may not have thought to ask. It also takes pressure Hff the interviewee
to gve the “right” answer From uts very structure, however, this method
can lead to “rambling on ™" Another disadvantage is that many people
prefer to be asked questions, to know what is expected of them.

The second major method for conductng oral history is the top-
1cal approach. Here, the interviewee 1s limited to certain topics, which
helps avoid rambling on and irrelevancies.* However, this approach re-
quires more homework on the part of the questuoner who must know
what to ask. But 1t can be extremely useful an interviewing people for
specific detdils For example, in researching the ongin and organization
of a township’s volunteer fire department, armed with a previously com-
piled hist of questions, an interviewer of a charter member can do well.

. This legds to a third approach, one designed after conducting
interviews according to the two preceding methods. Because the auto-
biographical method may work well with one person and the topical
method with another, 1t_may be difficult to determine the appropriate
method unul the interview 1s over. To help chminate this problem, it 1s
necessary to know what informanon is desired fom any individual. This,
of course, requires some knowledge about the individual before the
interview. Obviously, a reared teacher 1n the township might provide
great insight 1nto early educanion 1n the township, but probably little
coacerning the orgamzaton of the Grange unless the teacher were a
member. What 1s needed, then, 1s some sort of interview instrument, or
a written outhne to be used during an interview. The instrument should
be designed flexibly ¢cnough to ¢ncompass the advantages of the auto-
biographical approach yet ngidly enough to keep to the desired topics,
thus avoiding irrelovanaes. Before designing such an instrument 1t is

necessary e dedide the arcas of the community to be explored Through |

discussion my class arnived at the following categories.

Early Fhistory and Scudement
Educanon

.
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dovernmcn( - -
Religion
v Geography - ‘o
Economic Development
Qrganizations -
Contemporary Community
» Miscellaneous
Folklore .
Unusual Circumstances

.

Once we completed these topics, our purpose was to mvesugate,
research, and explore them to their fullest and then write about them.
How easy it all seemed! By brainstorming the various categories, we
designed an interview sheet (see Appendix B). Students received copies
of the sheet, together with an explanation for its ase. With such an
instrument as a guideline the interviewee was able to describe in auto- -
bloz,raphlcal fashion the specific topics of interest to the researcher. From
my personal Observauon the instrument worked beautifully. Some or-
ganization and order are necessary tq do the tapes. The chief value'of
any instrument is that it allows the persons recorded to expound on those
subjects with which they are most familiar and to snmply pass over those
with which they are least familiar. The int:rview sheet.gives the direction
needed to conduct the interviews. Further, the use of this method makes
subsequent transcription of the tapes much easier and more intelligible,

Certainly before any interview, the interviewer will have a good
idea of the interviewee’s area(s) of expertise, but this instrument can
catch many errors or omissions. For example, one would not expect a
retired teacher to be extremely knowledgeable about farming. A purely
topical approach concentrating on the known area of expertise would
probably omit questions on any other areas, such as farming, with whick
the teacher might also be familiar. It is in such a light that anycne in-
terested in conducting an oral history must proceed. A good rul€ of
thumb: Decide what you want to know. .

. .

The Interview

Historian William Tyrrell writes: “The first confrontation be-
tween qugstioner and informant represents a duel. The former thrusts
to find ouqu much knowledge the latter has, while the latter parries
to determine how much he can trust his interrogator.”™ Although this
statement seems more appropriate for a spy novel, it does bring out an

’
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important pomt for oral history, There must be a rapport between the
interviewer and the person questioned.

Obwviously, certdin requarements must be met before any mean-
ingful interview can take place. The first important deasion to make 1s
who should be mterviewed. The most obvious response is older people
because of their. many expertences. Ccrmmly older residents should be
intervicwed, but oral history should not be limited only to therr remi-
niscences. Current leaders can be very helpful in explaining recent events
in which they may have played an important role. Some of these events
or policies may gready affect the future of a community. For example,
in researching a new volunteer fire department, interview the younger
people’ who organized and established it. .

The choice of people to interview depends on the knowledge or
information desired. (In our project, the class knew that the township
was once the site of a great o1l boom and wanted more informaton on
this topic. Several people. hearing of this interest. told students o see
alocal ressident who had once h.n{ several very prpductive wells.) A group
of people may also be interviewed. such as the trustees and clerk about
the functioning of the local government. ‘ .

After selecung the individual and ()btﬂlnllng his/her permission,
it 1s the n necessary to arrange a surtable time and setting for the interview.
Generally, the situation should be vne where the mtavw‘uc 15 1n famihiar
surroundings—to make the person feel more comfortable. When asking
permission for the interview, give reasons for the request. In addinon,
give a general description of the kind of informanon desirgd. This allows
the person time to recollect facts and to assemble any available records.
Algo, ask permussion for students to go alopg on an interview. Generally,
it is a good wlea for the teacher to take along two students who are
familiar with the person. This tends to relax the interviewee as well as
the students. Before going on the interview, discuss with the students
exactly what they are to do. Students who go on an interview should be
well prepared. All their homework should be done, including practicing
th(: use of interview instruments throu;,h role plays.

Certain general gutdelines may be helpful when conducting the
interviews. Be a good histener and focus attention upon the person. 1t
is important to be gympathedic but noncommiteal at the same time. Do
not agree or disagree with the faces, ssimply gather them. At all umes try
to be congenial yet frank. Make the intemviewee feel at case. Perhaps
before beginning, 1t may be advisable to break the ice by wtking about
a relevant matter In addition to these suggestions, use a tape recorder
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# with a blile-in microphone. Tape players can inhibat people but this type

allows for the greatest disguise.
Finally, considering the age and health of the person interviewed,
usually two hours are adequate for discussion. After a certain point,
everyone simply becomes tired. As mentioned earlier, the people inter-
viewed will in most cases bgcxtrcmcly cvoperative, depending, to a great
extent, on how they are approached. The best way is a friendly, honest
approach. When 1 look back upon our eighteen tapes, | am amazed at
how very different the people recorded were—some reluctant to discuss
certain things, others delighted to tell stories of events or people.
Several more specific points should also be noted during the
interview. 1f a statement is not understood, ask a question again. In doing
so, however, don’t badger the person or sound like a prosecutor cross-
examining a witness. Rephrase.the question and use a different manner.
Eliminate unclear comments by restating what the person is un-lerstood
to have said and ask if such a statement is correct. In addition, be time-
conscious. To establish a basic chronology, try to getthe date of an event.
If the«person doesn’t know, ask if it were before, after, or about the
same time as an event he/she knows about. To bring out cause and effect
relationships of certain events. ask followup questions like “What was
the ¢ffect of .. .2 Also, don't be afraid 1o ask about te_hnical terms.
Finally, use simple followup questions such as “How . . 2" and “Why
..?" These last few points are extremely important. Listening to the
first tapes can be useless unless one understands what the person meant.
And remember, always, to check the recérder after the firse few sentences
to be sure it is in fact recording the information.
P Another useful suggestion comes from Willa U. Baum:

Y, Interviewing 1s one time when a negative approach is more
effective than a positive one. "Ask about the negative aspects of a situ-
aton For example. 1n asking about a person, do not begin with aglowing
description‘of him. "l know the mayor was a very generous and wise
person Did you find him s0”” Few narrgtors will quarrel with a statement
like that even though they may have found the mayor a disagrecable
person You will get a more lively answer if you start out in the negauve.
“Despite the mayor's reputation for good works. 1 hear he was a very
difficult man, for his immediate employees to get along with.” If your
narratot admired (hl‘: mayor greatly, he will spring to his defense with
apt illustration of why your statement 1s wrong. Hf he did find him hard
to'get along with, your remark has given him a chance to illustrate some
of the mayor's more unpleasant characteristics. '

.~
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This is nota recommendaton: to challenge a parucular account, but rather
to point out that there may be a differens version and to give the person
a chance to refute 1. It 1s also important not to 1nterrupt a good story
with questions that suddenly come to mind. Remember not to be a
compulsive talker who allows him'herself to be interviewed. A final word

. of caution. Do not use the interview to show ¢ff personal knowledge,

O

vocabulary, charm.!' , .

Upon completon of the interview, be sure to oBuaia a signed
statement grantng permission to use the informauon gamed in the in-
terview. (My students had these shps signed after the interviewees had
an opportunity to look at the writte.n transcriptions of their tapes.)

Organization after the Interview

After the interview is complete, there age two choices, depending
upon the purpose. (1) keep the tape as a,record of the interview (but in
writing,a local hisery this choice serves no purpose), or (2) transfer the
information from the tapes to writng. The latter 1s an awesome task.
With good organszation, however, transcription can go very smoothly as
a student project. Assign two or three students to do cach tape basedg
upon their interest or partucipatton in the nterview to be transcribed.
Their job 1s to write down word-for-word everything recorded on the
tape. While this could be a very boring task, students usually enjoy doing
it. Gave each student group a tape player, the onginal tape, a folder v ith
the name of the person or groyp interviewed, and a key sheet (see
Appendix C). : - - '

The key sheet is ¢ bered list of categories based on the
interview sheet. As they transcribe the tapes, students add the infor-
mation to a page numbered for the appropriate category. For example,
if the interviewee talked about the building of a certain church, the
information would be written on page #°, headed “Religion.” Infor-
mation on educauon would be written on page #3, on organizations on
page #5, and so on. Thus, when it comes ume to compile the informaton
on religion, all that 1s necessary 1s to take every page labeled #7/“Re-
ligion,” from the varicus folders. When in tl()l,lbt about a tlassificaton—
such as whether the story of a blacksmith shop should go under “Early
History and Scttlement” or "Emﬁmlg Development”—students should
check with the teacher. Most student questions will be of this type. If
the entre class makes the arbitrary classifications to begin with, develops
the instrument around them, conduces the intervicws using them, and
then logiaally transcribes the tapes using them, the stu\‘lcnts generally

v
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" will know what information belongs 1 cach category.

After a group of students finishes transcribing a tape, have an-
other group transcribe it as a double check. To fimsh transcribing all the
tapes, st‘udents can work on them ddring class ume or study hall, at
home, after school, and even on Saturdays. T b

This stage 1s an essential pare of the research. It should be the

- most exciting learning experience of all because it is the epitome of
student involvement and interest. As one of my students wrote in the
final evaluation: ". . . student participation 1« half the fun of working.”

°

The youngster did an excellent job. .

Equiprmient '

The equipment my class used consisted of cassette players and
tapes Although lacking the fidelity or durability of reel-to-reel vecorders,
-they proved adequate. They are light and compact. Tapes can be put in

, or taken dut easily without threading problems. Be cautious of the less

expensive tapes—they ofwen break after extended usg.

. Summary

-

My class's success 1n doing local history can be attributed to the
procedures detailed in the foregoing pages. Similar results are possible
for other ‘classes Teachers have onlv 10 see the great enthasiasm gc:n- ]
erated by undertaking such a projece—Dby its very nature, it 1s excitng.
Students move from the stage of listening to dong, becoming involved
in the process of history itself. As th- teacher guides them through
outlined steps, their enthusiasm "and involvement multiply. As the class
goes outside the school and involves the community, many other facets
enlarge the project, including old photographs, diaries, letters, news-
papers, records that the class can get “into.” In addition, local projects
can havg a spre of snowball effect. The more sources the class wisics for
informatigh, the more the commumie, will walk about the project, and
the mrd contribuyons the communiey will make.

Finally, there is the payoff. The class can see its work transfo, med
into something of lasting value. | will never forget my students’ faces
when | showed them the fifst printed copy of The Wilderness ‘T hat Became
Lawrence.
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CHAPTER 4 ’
ORGANIZING AND EVALUATING THE
) RESEARCH

At some point in the project the teacher must decide when the
research is complete Determining when the class has enough information
to begin organizing and writing 1s not an easy task. Basically, the stopping
point will be when the teacher feels the group has exhausted the various X
sources of informauor: for the topic(s) selected at the beginning of the .
project. Timé may very well be an important factor to consider, various
deadlines may have to be met. These far.ors, along with the scope of
the project, will help the teacher decide when to stop researching.

Research Guidelines

At this nme the class is ready to take all the informaton coliected
and organize 1t in logical fashion. What may appear an undigested group
of facts and materials must be arranged into what will eventually be the
finished history. To make this task as easy as pussible, students should
follow cercun gusdelines from the very begmning. Most important 1s

‘
v
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proper note-taking from sources Before erther weacher or students take
one page of notes, they should be in agreemen: concermng such details
as using the same size paper and copying the facts of reference carefully
from ¢ach source This will {nvo‘lvc several Enghsh lessons 1n the use of
foototes and bibliographies, style, and similar.matters. Such mstruction
should be a prerequisite to the actual research, Then, when 1t come
tme to prepare footnotes and a bibliography. the neeessary faces wilt’ be
readily available, rather than left v memory. .

One way to note mformaton from ‘sources 1s in small groups.
For example, the teacher and o small group of younger students might
rescarch various ecords of proceedings, going ghrough the informauon
cqrefully, noting those items considered important by the group. Students
can record the data 1n accordance with agreed-upon instructions con-
cc;ning the use of quotation marks, capitalizauon, and so forth. Each

session of this kind may be very time-consuming and much like a min-

iclass However, it will usually end with a great deaf of discussion. and
brainstorming. In my own case, it was necessary to note details 1n this
way with 'cighth graders who, for the most part, do not have the expe-
ricnce and Mhowledge to proceed by themselves, With ojder’students,
depending upon their ability and experience, a great deal of time may
he saved by letting them do the rescarch and note-taking,

. The sharing of information can be'a very important part of the
project because it keeps everyone up-to-date. Students who find certain

. . . . L4
smaller items (e g , pages from diaries, descriptions from old books, army

discharges) should make copies to share with the rest of the class, When
groups complete an article o1 other acuvity, they should share 1t, also.
Becadse different groaps wint be working wich different sources, it s
imporr/zfnt to assign students to groups researching matters of interest to
them ’{'his helps maintain enthusigsm. For example, students who attend
a particular church may wish to be assigned to the group that examines
the records of the churth, .
Organizing the Material

At the completion of research and note-taking from any one
source, the note sheets should go into the appropriate topical folder—
“Government,” “Rehgion,” “Economic Development,” When all theapes

of the oral history are’ transcribed, place cach sheet containing infor- -

. . N .
mation on particular topics given by each person in the appropriate
folder (Oral history should probably be done last because by this tume

students are more knowledgeable about the local area and the interviews <
: ul

.
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tend 1o be better.) Then, at the end of the research process, each folder
will contain all the information an the topic. This system of vrganizauon
woS(l:s. Whether all teachers use this P;lrticular method 1s not nearly g/
important as that they use some logical organization,

. ..

Interpreting and Evaluating the Material

Once the informasion 1s organized and arranged, it needs to be’
interpreted and evaluated. The objecave is to try o reconstruct the past
from the many fecords and accounts that students have collected. The
role of the historian is to make judgments about the past from the
information acquured. Unlike science or math, however, more often than
not there is no one right answer. Therefore, the histprian must maké
the most logical interpretation from the facts available. Different his-
torians may, of course, interpret information differently. Felt considers
three important questions of interest to anyone studying local history
which afe Crucial o the final writing.' The first. “How does one choose
between contlictng statements 1n different sources?” This'probiem can
be especially apparent with oral history when one person gives one
account and another person gives a varying account of the sameincident.
Felt's second quesuoh. “How does one really prove that something hap-
pened the way the best evidence indicates it h’appened?” And his third
question. “How does one deal with the problem of what motivates people
to act as they db, and more generally, what causes the evens we destribe
to occur?” These are tough, good questions which should be resolved
before writing the history. In the final analysis, they will be answered
by the individual's best inforrhation, observations, and conclusions.

In ¢valuating informaton there are three criteria to consider:
closeness. competense. and tmpgrirality. Any information that satisfies these
critenia should recerve preference. Closeness refers to “the cl\ose5t source
to the event 1n time ana space, if not an actual observer or participant. i
For example, there may be two different accounts of the structure and
lucation of the commumity’s first high school, which is no longer standing.
One account may come from a man who helped build the school, the
other from a person who attended the school ar a latc; date. In terms
of closeness, the former account would seem more accurate. {f there are
conflicting accounts of an event, try to gnd more information which
would venfy one version, whenever possible. The «#cond criterion in
evaluating information, competence, refers to “the source most capable
of understanding and describing a situagion.”* It 1s based on some sort
of expertise 1n the area of investigation. For example, a teacher in a

f
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\ particulaf school would be more likely to accurately describe the cur-
« riculum Yf the school than a parent whose child attended e, The third
criterion, \mparuality, 1s “the source with the least to gan from a dis-
tortion of the record ™! Pelt offers some important ddvice when consid-
ering records and impardiality look for information in a parucular doc-
ument that it was not mtended to give.
The usc of these criteria can help immensely in resolving conflicts
and supplying the most probable interpretations. In my own class, we
went through chis information evaluation process as we prcparcd'outlmcs

/" for the writing of &ach wopic. . . -
/ When, through this cooperanve venture, the class has organized
/ and evaluated the evidence, and made the necessary interpretations and
judgments, 1t 1s ume to start the final stage of the project—writing the :
history. ~
’
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CHAPTER 5 -
WRITING AND PUBLISHING LOCAL
© "HISTORY

.

After completing the organization of research material, the class
is ready for the writing stage. Student notes will serve as the basis for
this No doubt the story will not be as complete as students and. teacher
mig, ¢ wish, but this is only natural when doing a local history. Everything
cannot be included, not only bs ause of evaluation critena, but also
because of space and time limitauons. Since all the notes are arranged
in topical fashion, go to the folders. The first step is © outline each
section, an_exercise which is an excellent teaching device as well as an
essential rc‘quircmcnt for wriung a history. Metculously filter the notes
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and prepare twpical outlines for each section from which o wnite the
text. Writing the text 1s the most difficult pare of the projece, particularly
for younger thildren who may not have the expertise or expenience to
wrnite very well. (This should not be the case for older students.) Even
though some of their work may need rewriung by the teacher, students
should write the secions—they should not entirely bypass this step! All
students need not write, however, only those with the post wrniting
ability. The rest of the class can work on picture selection and capuons,
illustrations, and the like.

Since this publicaton 1s intended as a gurde for doing local history
projects, I will not devote a great defl of ume to writng style. A good
style manual such as Turabian’s Manual for Writers' should be used to
give the work the necessary consistency. Certainly, the composition should
include smooth transitions, clanty, and conciseness of expression. As
Felt notes, 1t1s perfectly acceptable to use a similar type work as a model,
noung the qualities that appear to make it excellent.?

A final word of caution 1n writing the manuscript. Be withng to
rewrite, reorgamze, and accept changes suggested by resource people
who help edit the final project. Don't be upset the first ume a casual
observer reads the rough draft of a secuon and makes several cnticisms.
Knowing all the months of work that went into the section, one may
become defensive. Learn to replace such a reaction with a willingness to
isten and change what may nced changing. In the end, resource people
will help make the final writing a much better product.

Components of the Book

The following sections describe the major parts of the book, 1n
addition to the text.

Title Page : ;

<

This page gives nouce of the ate of the work. It can be artstcally
arranged, yetvery simply done. e should not be overcrowded, but should
. impart to the reader what is 10 store

~ Copyright Notice .
/
4

This nouce serves to protect the work, 1t appears on the reverse
of the title page Ttinddudes the word Copyright and/or the letter C within
a arcle ("), the year of publication, and the name of the personts) or
company daiming the copyright. In our case, the copynight daimant was
the enure class.

- eRIC
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According to the new copyright law effective January 1, 1978,
copyright 1s sccured automaucally when the work 1s created. (The old
law required either pubhication with the copyright notce or registration
1n the Copyright Office to secure the copyright) A nouce of copyright
should sull appear 1 all publicly distributed copies of the work. Reg-
sstration with the Copyright Office, although not required., also has cer-
tain advantages * For more complete informanon, contact the Copyright
Office (Library of Congress. Washington. D.C 20559

Preface

This*part of the book appears at the beginning, after the ude
page and copvrght nouce It mey appear before or after the table of
contents e explains the nature of the work and 2 knowledges the people
who have contnibuted to 1t 1f 1t 1s written by someone other than the
author, 1t1s called a forer ord ‘

Table of Contents

The guide to what is induded 1n the book and where 1t may be
found. the table ot contents hsts the ute and beginming page number of
cach major part ot the book ¢ . preface. chapters, references)

Footnotev and Biblrography

The purpose of footnotes 1s to ac knowledge the use of material
that 15 not orginal Wanle there are various styles of footnotes, the
importangthingis to be consistentin whatever style1s used. Each footnote
should be numbered 1n the text with the sources) for each one histed at
the foot of the page or the end of the chapter (or book) A style manual
can provide details concermng the information required For the local
history, I recommend hisung footnotes at the end of each chapter

The bibliography hsts the sources used 1n writing the book—not
necessanly every work examined. but those sources tound o be most
helpful ltss placed at the end ot the publicanon Here. again, the stvle
manual can provide detatls concerming the itormation neessars tor cach
bibliographical entry

Puctures and Uluitration ;

The addinon of photographs to cach chapter can enhance the
interest and quahity of the local history Such material should be selected
wcording to quality and appropriateness, however. it should not be added
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just for the sake of having pnuurés. Guo through a very strenuous selection
process to Jetermine which ones to use. Indude student illustrations
also, with the dass selecting the best student works. Student-written
captions to accompa?ﬁ* both pictures and illustrations can be another
class project. Be suge o credit all such materials and to sccure written
permission for us¢ when necessary,

< . Preparing the Dummy

Together with the_text, the foregoin®components are the basic
elements of the book. Other parts may be added such as an index at the
end or a fronuspicce faang the tite page. The latter usually consists of
a picture or an illustration.

Once the rougk draft is complete, the services of several resource
people will be helpful—depending on specific needs—to edit the work,
to offer techmeal advice, and to give suggestions for improvement. For
example, an English tc.u;hc,or awriter might edit the rough Jraft, making
grammaucal corrections, changing placement of different parts, checking
for consistency. Such work is essential and will add greatly to the read-
ability of the final product. . )

Then 1t 1s ume to ue everything together—for typists to prepase
the final manuscnipt, for pictures to be cropped and captiohs typed. After
the manuscript has been proufread and all errors found and corrected,
1t is ume to go to the printer.

Selecting a Princer

Since the work 1s primanly of local interest, there is hietle chance
of finding.a professional publisher. This is to be cxpected. Aside from
the question of finances, 1t 1s very helpful to know what services a com-
petent printer can provide. Prior to complenon of the manuscripe, it is
a good 1dea to talk to several local printers about publication before
choosing one bevause this deasion 1s a very important one. Factors to
consider might inddude the company 's experience in prinung local works,
enthusiasm or interest in the local history, and, of course, price.

In discussions wath one or more printers, one can learn about
options fuor composition, paper, d}]\l\ binding It would be advisable to
get prices tor cach opuon. For ¢xample, a book set 1n type can add
several hundred dollars to the cost An alternative woulld be to provide
&y pewritten copy ready tor photographing. Similarly, vanious papers can
also affect the price. Thus, budgctary restrictons may Jetermine the
selecaon The binding price wan also be a large varable 1o cost A book

-~
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of 96 pages could be saddle stitched, perfect bound with paper covers,
or case bound with stiff cloth covers. )
The printer can provide more complete details and alternatives
concerning these and other decisions to be made. It 1s evident, then,
that the printer'plays an extremely valuable role in the appearance of
the final produict. :

-

. Financing the Project

Several sources may be approached for the financing of the pro-

Ject First of all, there are the local civic groups such as the Lions Club
- or the Kiwanis Club. Other groups that might help Jdefray expenses are
historicdl societies, churches, and fraternal orders. Probably the most
appropriate groug to approach would be the logal parent:teachcr orga-
mzation The amount of money required for such a project will depqnj}f‘z
upon the printing decisions, the people employed to help, the fees charged *
by organizations, and similar expenses. In the end, howe, er, the project
should pay for itself in sales. In fact, a profit should be realized,

Up to publication expeases should consist of buying cassette
tapes, paying the typists, and a considerable amount of local travel. While
not an overwhelming burden to bear, these costs c';tf be financed by
various class moneymaking projects. The real expense comes with actual
publication of the book. Possibly, the local printers may agree to let the
payment ride yntil saies are made. However, financial profit should not
be a major consideration in undertaking this project. Indeed, such a
reward would be smail when compared to the many learning situations
encountered, .

Once the book goes to the printer, there are several basic eco-
nomic decisions to make. (1) How many copies should be published?
(2) How should the book be advertised and marketed? (3) What price
should be charged for the book? The answers to these questons can
come through class discussions. As for the number of copies for the -
inltial publication, this figure will be based upon the estimated number
of readers to be reached. The size of the local population will be the
biggest determinant in arriving at this deciston. The greatest adverusing
will probably be through word of mouth. The local newspaper may,
however, do a special arucle abont the project, reaching almost everyone
in the area As for marketing, the book may be sold at school and at
local stores within the community. With respect to price, the printer can
pEovide different cost breakdowns depending upon the number of copi€s
to be published Discuss with the class the various expenses and “break-
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even point.” Obviously, some sort of profit will be possible. After con-
sidering such factors, teacher and students can arnive at a price for the
book There are no hard rules for determining answe rs to these questions,
the answers depend upon an evaluation of the local arcumstances.
~ Finally, the big day comes when the books are delivered to the
school In my own case, [ was hard pressed to find words to aptly describe
my persongl feelings and those of my students. The most graufying part
probably camé later on hearing such comments from the community as
"I didn’t know that happened here,” or "That sure was mrteresung about
" Indeed, the sausfacuon experienced by both teacher and students
1s well earned and deserved. 1
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CHAPTER 6
STUDENT PARTICIPATION

We should be concerned with the instrucnonal efficiency of a
given history as much as we are u;nlcrncd with overalt significance of
any given history  History teachers muse give attenuon o this issue or
watch the turdther denuse of history 1n schools *

The purpose tn carrying out the local pr8ject is to “do history.”
As evidenced 10 many dgssrooms across the naton, the study of history
tends not to be the most popular subject. Instead, more often than not,
it 15 the seemingly endless digestion and regurgitauon of facts with no
apparent justification By "doing history,” however, parucpatton and
self-discovery bring home to students the value of the subject. In fact,
the project puts Iife into history

Most teachers today would agree that one of their most difficult
problems 1s mouvaung students But when studenis are properly mou-
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vated, the most exciung kind of learning results. Local listory projects
can provide such mouvation, bécause students can readily 1denufy with
the local community My own goal as a teacher has always been to provide
instructional material in such a manner that students learn from it. For
mes this means presenting the material in the most enjoyable fashion
possible Simultaneous learning and enjoyment need not be mutually
exclusive. A local history project can pr(ividc both.
> Once student interest and motivation are gained by beginning
the Rroicct, they must be maintaincd.)Tcachcrs can accomphish this by
constantly encouraging class+participation in the entire process. It 1s the
students’ project, and they must be allowed to make decisions about
every aspect pf it. Given this responsibility, seudents will fulfill the nec-
essary expectations. The teacher’s role is that of guide, research helper,
and mainainer of interest. The degree of teacher acavity depends partly
upon the age level and ability of the class. The wide variety of topics to
be covered encompass every subject area of the L‘E‘;}':nculum, and the only
limitations are imagination and creativity. -
As noted at the outset of this guide, the initial task is to select a
topic—the first decision the class will have to make. Because classroom

_discussions are an indispensable part of the whole process, brainstorming

is an often-used technique. After deciding upon the area of inqniry, the
class is ready to do the research.

Research invescigation should involve everyone. Related activi-
ties include reading, note-taking, interpretinfg materials, finding infor-
mation, making field trips, using the library, taking and collecting pho-
tographs, interviewing people, and decisionmaking. The class learns the
methodology of history by doing it. Teacher and student should deade
ithe role of each participant, trying, as much as possible, to link individual
interests with talents For example, an excellent reader who is extremely
interested in a particular historical event may readily agree to read and
note written materials about the event. Another student who loves pho-
tography might become a photograph .r. A third student who has good
listening skills can be invaluable in helping groups transcribe tapes.

Upon completion of class research, it is time to begin organizing
the material ‘or wriging. This is a time for exciting discussions to deter-
mine th ;(va[idity often-conflicting dccounts of events. Related skills
‘needed®n this process include outlining, writing, footnoung, art work,
layouts, design, preparing a bibliography, and, again,’decisionmaking—
all of which are part of the curriculum. The difference between carrying
th these activities and just doing similar extercises is that the acuvites
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are leading toward a goal—they have a purpose that students can see and

will work to attain. ¢ .

Then, when the manuscript nears publication, it |\t|me to make
business decistons and to be sure that certain technicalities and legalities
such as permissions have been obtained. Related activities include typing,
final layout, financing, pricing, marketing, and distribution. Enthustesm
will be at a peak as students are about to see the results of their efforts.
Very likely it may ‘be possible to see that the project has had quite a
maturing effect upon the learners. Indeed, they have “done history.”

With publicatiori, the local history project is by no means com-
plete. Innumerabie, but meaningful, followup activities based upon the
work may be carried out. For example, my class wrote a three-act play

about a dramatic episode 1n our history and presented it to the com-

mﬁmty. The next year, another class used the local history to make many
outstanding slide-tape presentations of the past. Thus, what may seem
an end can be only a beginning for additional interesting historyacavities.
Pethaps some comments fram the class that wrote our book can best
exemplify these effects. A few days before final publication of the book,
students wrote an essay about the éntire project, including what they
liked, disliked, felt they had leatned from the project. Among the typical
comments were the following:

—"The interviews were always interesung and fun. We learned
somgthing new cach time.”

—"Even though a certain area 1s very small 1t sull can become
a very important part of someone's life.”

/——"To me this is the greatest experience [ have ever had.”

—"In writing this book all the kids in our class‘particfpate’d.
One of the things I liked best 1s I know more now .about
Lawrence Township than before.”

Student-teachers constantly ask supervising teachers and others,
“What can I do with the class?” Classgoom teachers sull seek new answers
to this question. It 1s hoped that this guide ansyvers it in a way that will
bring to other classes the same exciting reward 1t has brought to my
students, namely, enthysiasm, motivation, excitement, and most impor-
tantly—learning.
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- GHAPTER 7
LOCAL HISTORY ACTIVITIES -
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. In addition to the many opportunities for studpdqefinyoleement
during the course of the lccal history project, numerous followup activ-
ities can be beneficial learning experiences—:ome dvring the course of
the project, others upon its completion. :
Slide-Tape Presentations

An increasingly popular form of communication and orientation,
this technique challenges’student imagination and creativity. Students
may prepare slide-tape presentations from information gained in the local
history, choosing from a wide r:inge of subjects. Basically, the technidue
requires slides—taken with cameras or madeqfrom existing pictures—
and an audio presentation. Since making slides from previously taken
pictures can be expensive, it is a good idea to go to0 a media center which
has an ektagraphic visualmaker that makes slides from original pictures.
Once the slides are available, it is time to write the script. Often music
may accompany the taped narration, but the combination of these in-
gredients is the decision of the students. .

When they have completed the slide-tape, st_udents may present,

it'to civic groups (as several of my students did with amazing succes/s)
or enter it as a project in local and regional history fairs. In any event,
the final product may be a means.of sharing the local historical experience
with others. A Portland, Oregon, teacher and a group of eighth graders
shared their slide-tape show of historical landmarks with third graders,
followed by a field trip in which the third graders, a¢companied by the
¢ighth graders, visiv.d the historical landmarks.' These zre just a few of
the many uses and vari?tions of the local slide-tape presentation.
X L. .
Archaeological Digs
This activity might well be part of the research process. irtifacts
found during the course of the research can often be of historical sig-
nificance because they can help explain community life at a given time
period. An excellent method of teaching the role of archaeology in his-
tory is to participate in it in some fashion. Stadent participation in such
activities should of course be preceded by a careful briefing oa the
historic value_and irreplaceable nature of these materials. It may be
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possible to arrange for an archaeolog.st from a local college or university
to give a lecture on the topic and also accompany the class to a site.
Excited students have visited local sites to look for arufacts and make
deductions from them A Hamilton, Massachusetts, teacher, for instance,
had his sixth graders dig 1n cellars built before the Revolutionary War.
(Early maps they had discovered guided them to the cellars.) Equipped
with the necessary gear, they uncovered more than fifty bies of artifacts
including pottery, china, animal bones, and teeth. As one student de-
scribed the experience, “It was thrilling to handle pieces of dishes and
bottes used by people who had lived during the French and Indian War,
the Constitutional Cor..ention, Theina; jefferson’s purchase of Louisi-

>

ana, and John Marshall's historic Supreme Court sessions."?

Dramatics

Dramaucs can include writing and presenting a local history play,
preparing a historical pageant, or devising a program for radio. The class
may choose a particularly dramatic episode from the local thistory and
spend several weeks writing the scripe, reconstructing the event in the
best manner possible from the available evidence. Because of the local-
ized nature of the work, the community will enjey sharing with stadents
a part of the community’s past. Students may also produce other well-
organized acuvities along these lines.

' ) Genealogy

The great populanty of the television program and book, Roots,
has directed many people to the study of their ancestry—an activity
students and parents can share. Nothing seems to excite people more
about history than searching for their own roots. At the beginning of
the project, students may begin tracing their family trees. In duing so,
they will not only learn a great deal about who they are, bur they will
come across many papers and records that will add o the enure local
history When studying United States history, my students found it in-
terestng to discover which of their forebears lived duning that ume
period. One student won first place in a state regional history fair with
her genealogrcal event.

Visiting Cemeteries

Local cemerenies can be an excellent source for uncovering his-
tory While they may not appear imually desirable as a field crip site,
they can be very revealing and worthwhile. War markers are a source of
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hoth information and discussion about various wars. Epitaphs can be
especially revealing to students, so that their visits can aid them in tracing
family trees. History can indeed be rcad from tombstones.

. .

Communicative Education

Whil€ this term has various definitions and connorations, it gen-
erally refers to oral activities in which-yne obtains information about a
community from jts citizenry. Certainly the oral history fits this descrip-
tion. The Foxfire books are another excellent example of what can be
done from such activities. The journalisu class that prepared these books
found information on a number of -opcs, ranging from making banjos
to building log cabins to telling ghost stories. In carrying out such tasks,
students learn to communicate effectively with people usually not in
their age group. From talking to people with dissimilar attitudes and
positions, they begin to understand how communicative barriers may
develop. After our oral history was complete, students looked at elderly
people in a much different light.

Communication activities employ more instructional strategies
than any single subject area of the curriculum. The class of a junior
college teacher in Oklahoma investigadng local history, for example,
found stories of huge oil booms and tales of ouclaws. After interviewing
older citizens about their knowledge of these events, students gave oral
reports in class.® To carry out the assignment, scudents had to do research,
use proper interview techniques, communizate effectively, transcribe
information, and give a gcod cfdl’fresentation uf “heir work. Activities”
of this narure are especially motivational and interesting to learners.

¢ History Fairs

Only in recent years have history fairs been recognized and con-
ducted. They arc an excellent way to share with the community student
work in history. A fair may be limited to projects of Jocal nature or
broadened t0 incigde all United States iistory. Whatever the empbhasis,
students can prepare appiopriate skuts, dioramas, or models, or dem-
onstrate folk dancing of the peric.d. Orher activities or pro;ccts. include
slide-tape shows, plays, pageants, songs. A variation js a folk fair.

The purpose of the-Folk Fair 1s to acquaint the people of che
community (and the rest of the stu.'ent body) with the customs, foods,
products, and costumes of various nat;onality groups whose descendants
are represented in the commurits, apd thus o lead to further under-
standing of the commuaity’s heritage. !
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Another project along these hnes 1s a “Pioneer Day,” a day when resi-
dents dress as pioneers and conduct dasses, demonstraun, o students
such early crafts as churning butter, trapping, shooung muzzlelvaders
Any of these acuvities will enhance commumity interest, as well as share
knowledge of local interest. A final idea 1s an heirrloom show in which
parents and swdents bring 1n family heirlooms such as leters, tools,
kitchen implements, uld spectacles—anything with a story. Students then
idenufy the object, describing 1ts use and its rule in the family history.®

\ Bulletin Boaréis

Bulletin boards are an exceliznt device for sharing interesting
material of a local nature. For example, a class might “construct a bulletin
buard displaying five enlarged photographs of old buildings in the com-
mumity. Place the date of each building’s completion above its picture
Below each, have children indicate what events of nauomal importance
took place during chat parucular period.™ Or “personify the county
courthouse or the town's mumapal building and aave it explain changes
in the community that have taken place since 1t was butle. Have itinclude
modes of travel, industry 1n the area, increase cr decrease of population,
schools, or any aspect of community life familiar to the children.”” An
eighth grader who took photographs of every road 1n her township fabout
twenty-five) made an imaginauve bulletin board display entitled “All
Roads Lead Home.” She included a moving ¢ ssay about the community’s
past and the pride she had for her community. Obviously, students can
create an infinite number and variety of displays, all based on the sharing
of local history in some way.

Historica. Geography

inherent 1n the study of local history is the sigmficant role ge-
vgraphy played 1n the commumty's settlement and development. Have
the (lass make maps, because students find 1t fun to make deductions
based upon their interpretauon of maps. Thus besides increasing their
map skills, students will be carrying out an essential part of any local
historian’s investugation. Apparent questions they can answer from this
acuvity include the tollowing:

I. What might be the geographical reason for the community's
settlement at certain sites? .

Do certain ethnic groups dominate any particular areas’

If so, why?

What were some routes of early immigranion and emigration?

-— v e
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“The answers o questions of this type will demonstrate the important
link between tory and geography.

——

- Time Ca@sules

Burying time capsules became a very popular Bicentennial event.
However, it need not be an exercise limited to every one or two hundred
years! Whenever it is carried out, this activity can stir up a great dal of
interest as well as provide future generarions with an excellent source
of historical data. An industrial supply company may donate a large
fiberglass capsule. Include in the capsule many remnants of the past
collected while doing the local history, as well as certain items of a
conteniporary nature An excellent perspective to take in preparing ma-
terials is to determine what people of the future would want to know
about the people of today This should lead naturally to a real examination
of present-day culture and_the (nclusion of many photographs of the
contemporary coramunity, as well as samples bf popular fashions, fads,
songs, sports. Also add to the capsule the original oral cassette tapes.
several of the local history books, and old papers. These are just a few
of the endless varieties of materials to study and prepare to bury.

- "

Junior Historical Socéety

The knowledge gained from some of the previously mentned
activities can logically lead to an interest :n or the creation of a junior
historical society. The state or area rnay well have some such groups. If
s0, it may be very worthwhile to look into them. If not, this may be an
excellent opportunity for the teacher to lead and guide student interest
in history. Too often this type of organization is not started because of
a general misconception that teenagers are not interested 1n history. This
simply is not true. The creation of such a group can prove it. Students
should be involved from the beginning. For example, they should struc-
ture a constitution providing the basic government of the orgamzation
for conducting its activities. Ultimately, the success or fallure of the
group, to a large extent, depends upon the sponsor, whose.role is to
help maintain the enthusiasm Qf the members.

Some activities of the junior historical society might include an
awards program, a newsletter, projects involving historical field work,
and tours to historical sites.* In additivn, any of the actn ities described
earlier are appropriate for such a group.
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: i . Field Trips .

Often, class-spdnsored field trips overlook rich possibilities right ?
at home To do so 15 to bypass some very interesting and informative
historical sites. Often, too, the sites selected for visitanon are those
associated with-national events. iThis is not to sa){‘that such places are
unimportant, but to point out that local places can be just as interesting,
exciting, and significant For example, in doing our local history, we took
small-group field trips to cemeteries, caves, old coal mines, even several
area homes. In fact, one woman's home was a minimuseum containing
. antiques of a varied nature collected over the years. This local resident
spent many enjoyable afternoons giving the “grand tour” to students.
Thus student field trips to local historical sites can be excellent learning
expecicnces.

These are just a few of the many local history actvines that are
available for studcat participation. Their purpose is the same as the actual
writing of the local history—to teach history by duing 1t By cncéuragmg
student involvement 1n this manrer, the teacher will not only create and
sustain their interest in history, but will provide pupils with some of the
most meaningful educational expeniences they have ever had.
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APPENDIX A - -
OUTLINE FOR RESEARCHING AND
WRITING LOCAL HISTORY*

I. Geography and Topography
A. Physical characteristics of the area
B. Natural resources—mines, forese, fisheries, etc.
C. Soil—its kind and quality )
D. Climate .

1. Antiquities—Indians
. A. Indian mounds, rock carvings, copper and stone im-
plements
& B. Indian life and civilization
C. Indian-white retationships
D. Indian treaties and removal of Indians from the areu

II1. Pioneer Settlement

A. Conditions which made the area desirable as a home .
Indians—absent, or still present when settlement be-
gan

el
Land—wooded or prairie
’rransporza{non—'diff icult or relatively easy
Sources of Ihcome—immediate or to be developed
. Markets—nearky or far away
* B. Character and composition of the early settders
Nationality by birth and parentage—native Americay
or immigrants .
, Home of settlers immediately preceding their coming
Route followed from the old to the new home
Motives which led 1o their coming
Old-home occupations of settlers comparcd with the
- new-home activities
Special characteristics of the early settlers .
mhu toGather It. Wryse It, and Publish It by Donald Dean Parker. Copyﬂgh(

© 1944 by the Socual Science Research Council Repnmcd with permussion
©
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-~\’ Relations between different racial or national groug;' IR
. e.g., whites and Negroes; French, Germans, and
" British, etc.
C. Biographicz' sketches of outstanding pioneers
The “founders” ’
Their chief supporters and advisors -
D. Map of the area shortly after setdement -
" Explanation of details and matters not readily apparent’

IV. Economic Developments
A. Transportation, trade, and communicatons.
General relations to other communues, sections,
countries .
General nature of trade, 1n relation to agriculture,
manufacturing, etc.
Frontier trade—furs, etc.
Roads, rivers, and canals
Maritime trade >
Railroads .
Telegraph and telephone
The automobile 1Y
Air routes
Mail services ) 8 |
B. Agriculture. ‘

4

General 1deals and methods
Subsistence farming
Lumbering and forestry >
Money crops—their relation to trade
Machiner ; and implements
. Rotauon and fertilization
Animal husbandry |
Capital—owning, mortgages. renting, share-cropping, |
eec..
C. Manufacturing:
Early handicrafts . %
Inventions and machinery
The factory system
Private business and corporations
N Banking and finance
Labor and the unions
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Genegal business relauons
D. Maritime acuvites:
Fisheries
Shipbuilding
E. Extractive industries
Mining, oil, etc. (Lumbering might also be considered
under this heading. if the forests were simply cut
down without any reforesting.)

Political Activities

A. Orngmal form of local government

B. Changes in characters, boundaries, status, etc.

C. Prominent officials ’

D. Rise and progress of political parues, therr local pro-

grams, elect:ons. etc.

Degree of efficiency and honesgy 1n local government,

financial_pohicees, etc.

F. Relation of government to other mstitutions (churches,
schools), social problems, etc

G. Civic services.

Water

Sewerage .

Gas and electricity

Fire and police protection

Public recreanon facihiues

“Cuty planning”

H. Civ.c reform movements

m

Rehgious Developments

A. Early religious life .

B. Development of the major denominations (doctrines,
government, ricual, morals)

C. Mnor groups

D Interdenominational relations

E  Moral atatudes in churches, and their relatons to so-
aal problems, law and order. cvic reform, erc

Population H.story

A. Birch and death rate

B Growth or dechne of total population
C Migrauons

99 —
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* immigration:
. Seatistics .
Racial or national groups

’ Treatment of immigrants

*Americanization”

Influence of immigrants
Emigration: ]

Causes and destinations

Selective influences

. Resules

VIll. The Family .

o?

A. Courtship, marriage, remarriage, and divorce

B. Moral standards

C. Personal and property rights of husbands, wives, and

children

recreational, economic, etc.

IX. Education
. The first schools

Public schools:
Elementary and secondary

Methods of teaching
School financing

Special schools
D. Higher education:
Church colleges
Cuty or state universities
E. Adule educauon

viCe versa -

ence

O
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D. Birth rates, and status of children )
E. Special phases of family life—religious, educational,

A
B. Churgh and other private schools
C

Curriculum; and extracurricular acuvities
. Teachers and teacher training

School building and facilities *

X. Newspapers, Periodicals, and Libraries
A The early newspapers, their onigin, growth, and influ-

ERIC | 6 5

F  General influence of schools on the community, and
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XII.

ERIC
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E.

E.

‘s

Political affiliations and part played 1n local politics
Discontinued newspapers, origin, and influence
Political affiliations

Reasons for discontinuance, merging, etc.

The present newspapers, origin, growth, and influence
Political affifiations ]

Their policies for the local community

Periodicals, magazines, and journals

Origin, growth, influence

Location of the files of preseat and defunct publica-
tions

Libraries—private and public

Social and Fraternal QOrganizauons

A.
B.
C.

Origin and growth of each
Purpose and special field of.activity
Relatipn to whole community

Other Culwural Activities: The Art

A.
B.

C.

Household arts—cookery, wifies, tektiles, etc.

Minor arts—costumes, furniture, silver, glass, pottery,

embroidery

Fine arts:

Music—folk songs, singing socieues, orchestras, etc.

Dancing

Painting and sculpture

Architecture—old houses, construction, architectural
styles. etc

. Literature:

Taste in reading—relation to librartes, periodicals, etc.
Literary societies

Original work

Professional groups and schools (musicians, archutects,
etc)

The Stage:

Amateur theatricals

Pageants

Theaters; vaudeville

Minstrel shows

"Movies”

Opera
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X111

XIV.

XV.

Yoo

. Science and Technology .

A. Local inventors .
B. Technological developments 1n factories, transporta-
tion, agticuleure, etc. '
C. Original work in “pure science”
D. Scientific institutions and professional groups (engi-
neers, chemists, etc.)

Law

A. Gl law
Common law—civil
Statute law (local, state, and federal)

B. Criminal law

C. Court organization and procedures

D. The legal profession—training, place in community,
in politics

Social Problems and Reform .
A. Poverty and poor relief
B. Crime and punishment
Crime conditions, and moral attitudes .
Types of punishment ’
Penology and institutions
Drunkenness and drug addiction
. Prostitution
Slavery (a topic neceding detailed treatment in the South)
Handicapped classes .
Orphans and aged ’
The insane and feebleminded
The deaf, dumb, blind, and crippled
+ G. Health and disease

Medicine and doctors

Disease conditions

Endemic
Epidemic

Public health control

Folk medicine and pracuce

Quackery and medical sects

Relavons to regular medicine

Public medical services L
A Y
.
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H. Social reform movements

. Antislavery, temperance, women’s rights, etc. (each
of these can be treated in relation to a particular
problem above)’ ' '

XVI. -Retreation .

A. Utilitarian recreation—corn huskings, house raisings,
spelling bees, etc. -

B. Indoor games

C. Outdoor sports—amateur and professional .

D. (See also literature, libraries, theaters, movies, radio,«
etc.) ) '

E. Vacations—public “resorts,” “amusement parks”

F. Immigrant contributions

XVII.. Folklore
A. Superstitions of various sorts
B. Local beliefs about births, deaths, weddings, and fu-
nerals ¢ ’
C. Ghosts, charms, haunted houses, hidden stairways,
secret closets
- Strange and unaccounted-fer happenings
Eccentric characters—invemtors, cranks, prophets,
gamblers, murderers, spies
Spite fences, churches, schools, towns, and railroads
. Odd decisions made by the flipping of a comn, etc.
Irreverent, odd, and interesting jingles on tombstones
Odd and obsolete punishments, ordinances, etc.
Local sayi,{agS, maxims, proverbs, and ballads . '
- Dialect and words peculiar o the neighborhcod
Local spc ts, feasts, fairs, etc.

mo
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APPENDIX B
INTERVIEW SHEET

Date

I. Family History
A.
B.

Parents -
Earlier Ancestors

. Preteen and Adolescence -
A.
. Recreation

Work

Clothes

B
D. Transportation
E. Money

E.
G
H.

Hobbies

. Food .
Living Condutions (water, sewage, refrigeration, heat,

light, housing)

. Education

IOmMmOUN®E

. Schools

Curriculum
Teachers

. Extracurricular Activities

Problems
Money
Discipline

. Difference Today

. Rehgton

A.
B.
C.

Churches
Clergy
Activities

Organizaucns

A.
B.

Types
Assoaation with (location, purpose)

()?;1

S
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Xl

XI1.
X111,
XIV.

Occupation

A. Salary

B. Employer, Employees
C. Relative to Lawrence

. Civic Involvement'

A. Fypes

. Metheds of Doing Things (Farming, etc.)
. Admired People of Lawrence \

. Folklose" . | .

A. Stories Passed Down
B. Superstitions

C. Name Derivations
D. Ghost Stories -
Unusual Circumstances Al \

A. Natural Disasters (floods, fires, tornadoes)
B. Crime/Scandals

C. Tragedies *
Customs‘,(Datmg, Celebrgations, Bellowing)
Photographs, Mar-rials

Final Comments




APPENDIX C
KEY SHEET :
FOR TRANSCRIBING ORAL TAPES

X

Arrange all the information 1nto one of the following categories

1. Government

(A%

Contemporary Community
3. Educatiop
4. Early History and Seulement
5. Organizetions
6. Economic Development
7. Religion
8. Geography
9. Folklore
10. Personaiiues .
Y 11. Miscellancous

12. Custqms

13. Unusual Circumstances

Be as accurate s /om/)/e.
When tn doubs. ask.

Be neat. -

Use quotation marks when
necessary.
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